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Abstract

Effective communication is a core competency required for university students to achieve academic success and
workplace readiness. This study aims to examine students’ perceptions of the importance of communication skills,
the frequency with which they are applied in real academic contexts, and the priority dimensions of speaking skills
considered essential. A qualitative approach was employed, and data were collected through open-ended and
structured questionnaires administered to 54 respondents from diverse study programs. Data were analyzed using
thematic analysis following Miles, Huberman, and Saldana, involving data reduction, data display, and conclusion
drawing/verification. The analysis process included coding responses, categorizing emerging patterns, and
synthesizing themes interpretively to ensure analytical rigor and trustworthiness. The findings indicate that
although students demonstrate a high level of awareness regarding the importance of communication, the frequency
of its application in daily academic activities remains relatively low. Moreover, communication skills were found
to contribute to students’ confidence, critical thinking, and writing abilities, reinforcing their role as integral
components of academic literacy. The study recommends that higher education institutions integrate
communication skills into the curriculum to foster functional literacy and enhance students’ career readiness in a
comprehensive and holistic manner.
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Abstrak

Komunikasi yang efektif merupakan kompetensi inti yang diperlukan mahasiswa untuk mencapai keberhasilan
akademik dan kesiapan memasuki dunia kerja. Penelitian ini bertujuan untuk mengkaji persepsi mahasiswa
terhadap pentingnya keterampilan komunikasi, frekuensi penerapannya dalam konteks akademik nyata, serta
dimensi prioritas keterampilan berbicara yang dianggap esensial. Penelitian ini menggunakan pendekatan kualitatif
dengan pengumpulan data melalui kuesioner terbuka dan terstruktur yang diberikan kepada 54 responden dari
berbagai program studi. Data dianalisis menggunakan analisis tematik mengacu pada Miles, Huberman, and
Saldana yang meliputi reduksi data, penyajian data, serta penarikan dan verifikasi kesimpulan. Proses analisis
mencakup pengodean data, pengelompokan pola yang muncul, serta sintesis tema secara interpretatif untuk
menjamin ketelitian analitis dan keabsahan temuan. Hasil penelitian menunjukkan bahwa meskipun mahasiswa
memiliki tingkat kesadaran yang tinggi terhadap pentingnya komunikasi, frekuensi penerapannya dalam aktivitas
akademik sehari-hari masih tergolong rendah. Selain itu, keterampilan komunikasi terbukti berkontribusi terhadap
peningkatan kepercayaan diri, kemampuan berpikir kritis, dan keterampilan menulis mahasiswa sehingga
menegaskan perannya sebagai komponen integral dalam literasi akademik. Penelitian ini merekomendasikan agar
institusi pendidikan tinggi mengintegrasikan keterampilan komunikasi ke dalam kurikulum guna mengembangkan
literasi fungsional serta meningkatkan kesiapan karier mahasiswa secara komprehensif dan holistik.

Kata-Kata kunci: Keterampilan Komunikasi, Literasi Fungsional, Persepsi Mahasiswa, Kesiapan Karier
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INTRODUCTION

Literacy can be understood more comprehensively through the lens of the right to
education, which positions literacy as a fundamental entitlement that ensures individuals have
access to equitable and meaningful learning opportunities (Derby, 2018; McCowan, 2010;
Michopoulou, 2025; Zondani, 2025). Within this framework, literacy extends beyond the
conventional understanding of reading and writing to encompass a broader set of foundational
skills, including numeracy and critical thinking (Black, 2018; Silva et al., 2024; Weber, 2020).
A narrow interpretation of literacy that focuses solely on reading and writing often overlooks
the essential role of numeracy, even though it is integral to everyday life and supports rational
decision-making (Silva et al., 2024).

Viewing literacy as a basic right affirms that every individual deserves equal access to
the comprehensive development of literacy skills without discrimination (Black, 2018;
Lunsford, 1990; Winn & Behizadeh, 2011). This perspective reframes literacy as a right rather
than a privilege and acknowledges its role as a prerequisite for fulfilling other rights and for
enabling active participation in society (Lunsford, 1990; Winn & Behizadeh, 2011).
Accordingly, literacy should be understood as a set of competencies that includes reading,
writing, numeracy, and the ability to interpret information critically. These skills are
foundational to education and must be guaranteed by national education systems. Mastery of
basic literacy even expands opportunities for individuals to fully participate in society and to
exercise autonomy in choosing what they wish to learn or pursue (Trianto & Heryani, 2021).

Despite its importance, low literacy levels and persistent illiteracy remain critical
challenges in the 21st century, particularly in developing countries, contexts that are central to
UNESCO'’s global initiatives. UNESCO (2022b) emphasizes that “literacy remains among the
most neglected of all education goals,” underscoring the insufficient prioritization of literacy
despite its vital role in human and social development (Bolton, 2005; Gontijo, 2024). This
highlights the ongoing failure to recognize literacy as a fundamental right that must be fulfilled
universally.

Various global programs have been launched to address this challenge. One example is
UNESCO’s LIFE (Literacy Initiative for Empowerment), which has demonstrated
effectiveness in improving human development indices across participating countries Pradika
(2020). However, structural, political, and economic constraints in many developing nations
continue to hinder sustained literacy progress (Matasci, 2017; Oubibi et al., 2023). UNESCO
reports that low adult literacy rates remain a major barrier to achieving Education for All (EFA)
goals and reducing global poverty (Bolton, 2005).

Low literacy levels have significant implications for human resource development,
human development index improvement, and poverty reduction (Oubibi et al., 2023; Pradika,
2020). Literacy serves as the foundation for communication skills, which are essential for
employability and professional growth. Individuals with low literacy not only struggle to access
information but also face challenges in expressing ideas, constructing logical arguments, and
communicating effectively across contexts (Easton et al., 2010; Merry & van Melik, 2026;
Morais & Kolinsky, 2021; Rahman et al., 2019a). Weak communication skills often stem from
insufficient foundational literacy. Furthermore, although global literacy rates have increased,
rapid population growth in developing countries has resulted in a persistently high number of
adults with low literacy, with some regions even experiencing increases (Latchem, 2018;
Oubibi et al., 2023). This exacerbates communication limitations in social and professional
environments and restricts individuals’ ability to participate productively in the workforce.
Strengthening literacy is therefore an urgent need: strong literacy skills enhance comprehension
and form the basis for effective, collaborative, and adaptive communication in the 21st century
(Azli et al., 2025; Olanipekun, 2025; Ramamonjisoa, 2024; Sholihah & Malahayati, 2025).
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Communication skills represent a tangible manifestation of literacy. Literate individuals
are not only capable of understanding information but can also articulate ideas, opinions, and
arguments, both orally and in writing, in a clear, structured, and effective manner. This aligns
with Fourie & Clokie (2016), who argue that employers highly value communication skills
when recruiting graduates. Similarly, Duvvuri (2024) highlights communication as a primary
indicator of employability, while Philbin et al. (2023) emphasize its importance in academic
and professional settings. Communication skills thus play a crucial role in facilitating
understanding, building networks, and solving problems collaboratively within professional
environments. In higher education, the consistent development of communication skills is
essential for preparing students to enter the workforce.

Even basic literacy enables individuals to participate actively in society, gain
independence, and exercise freedom of choice in learning and working. Rahmawati et al. (2024)
confirm that literacy strongly influences students’ communication skills, serving as a key
foundation in both education and daily life. Studies by Rivai et al. (2025) also show that digital
literacy has a direct impact on employability, reinforcing literacy’s importance in supporting
work readiness. Similarly, Eshet et al. (2019) reveal that communication is the most prominent
digital literacy skill, followed by problem-solving and collaboration. Recent research by Topler
& Lukanc¢i¢ (2024) emphasizes that strengthening literacy and communication skills,
particularly in inclusive contexts, is essential for improving employment prospects and
achieving sustainable economic growth. Thus, strong literacy enhances communication skills,
which in turn improves employability and prepares individuals for the demands of modern
workplaces.

Yet, empirical realities demonstrate that many students still lack adequate communication
skills, even when formally categorized as literate. A significant gap persists between students’
literacy and communication abilities and the competencies required in the workforce. Janyam
(2023) found that students’ skill levels, especially communication, digital literacy, critical
thinking, and creativity, remain far below employer expectations. This aligns with Guzman &
Yoshida (2025), who found that both students and teachers perceive communication skills to
be inadequate, with teachers rating students’ communication abilities significantly lower across
all dimensions, especially nonverbal and written communication. Becker et al. (2020) further
note that oral and written communication, collaboration, and problem-solving are among the
most sought-after competencies by employers, yet many graduates fail to meet these
expectations. These findings affirm a substantial gap between the ideal, students who are literate
and communicatively competent, and the reality that these skills are not yet fully developed.

The growing mismatch between technical skills and higher-order functional literacy and
communication skills is increasingly evident in the era of Industry 4.0 and digital
transformation. The modern workforce demands graduates who not only possess technical
expertise but also can manage information critically, articulate ideas persuasively, and
collaborate effectively across interdisciplinary and multicultural teams. Pimdee et al. (2016)
argue that digital literacy and related competencies have become essential skills for
employability in highly competitive environments. Without early reinforcement of literacy and
communication skills in educational settings, graduates may struggle to adapt and compete in
the global labor market. N. Khan et al. (2022) confirm that digital literacy not only improves
academic performance but also significantly enhances graduate employability, though research
on the specific drivers of digital literacy remains limited. Eshet et al. (2019) further reveal that
awareness of digital learning competencies in educational literature is relatively low, suggesting
that the field is lagging in addressing emerging digital skill demands. These gaps highlight the
need for research that not only assesses literacy and communication skills but also maps the
digital competencies required for 21st-century employment.
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Therefore, this study aims to describe university students’ communication skills across
various study programs and analyze their relationship with individual readiness for the
workforce. Using cross-disciplinary questionnaire data, the study offers a novel and holistic
integration of literacy and communication skills as strategic necessities in higher education.

METHOD

This study employed a qualitative approach as outlined by Creswell & Creswell (2018)
to gain an in-depth understanding of communication skills as a fundamental requirement for
workforce readiness. The research focused on exploring meanings, perceptions, and students’
experiences as reflected in open-ended questionnaire responses, rather than on measuring
statistical relationships between variables. This approach enabled a comprehensive exploration
of students’ views on literacy and communication skills as essential assets for employability.

The participants consisted of 54 students from 10 study programs at Universitas
Pendidikan Indonesia, comprising both undergraduate (S-1) and graduate (S-2) levels. The
participants were drawn from various semesters, ranging from early to advanced stages of
study, in order to capture differences in academic experience and communication skill
development.

A purposive sampling technique was employed to select participants who were
considered capable of providing relevant and information-rich responses regarding literacy and
communication skills in academic contexts. The diversity of academic levels and disciplinary
backgrounds was intentionally considered to represent variations in literacy and communication
needs across fields of study, thereby enhancing the depth and richness of the data.

This study utilized both primary and secondary data. Primary data were collected through
open-ended and structured questionnaires designed to explore students’ perceptions,
experiences, and understandings of literacy, communication skills, and career readiness.

The instrument development was grounded in the concept of functional literacy as
proposed by Gee (2015) and UNESCO (2022a), as well as the theory of communicative
competence by Hymes (1972). In addition, the instrument was aligned with the 21st-century
skills framework developed by Skills (2009) and the employability model proposed by Dacre
Pool & Sewell (2007), which identifies communication as a key competency for career
readiness.

Based on these theoretical foundations, the questionnaire items were developed to cover
cognitive, affective, and communicative dimensions. The instrument was validated through
expert judgment and pilot-tested on a limited sample to ensure clarity and feasibility. The
finalized questionnaire was then administered online via a digital survey platform over a two-
week period. Respondents completed the questionnaire independently to ensure natural,
unbiased, and authentic responses.

Secondary data were obtained through a systematic literature review using the Publish or
Perish application to support the conceptual framework and data interpretation.

Data were analyzed using thematic analysis informed by Miles et al. (2014), incorporating
an interactive model of qualitative data analysis consisting of data condensation, data display,
and conclusion drawing/verification.

The analytical procedure was conducted systematically through several stages. First, all
responses were transcribed and read repeatedly to achieve data familiarization. Second, data
condensation was carried out by selecting, focusing, and simplifying relevant information
aligned with the research objectives. Third, initial codes were generated through open coding
to identify meaningful units of data. Fourth, codes were grouped into categories and
subsequently developed into broader themes based on patterns and conceptual similarities.
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Furthermore, data display was conducted using matrices and thematic charts to facilitate
pattern recognition and comparison across responses. Finally, conclusions were drawn and
continuously verified through an iterative process, including rechecking data consistency,
seeking patterns, and ensuring coherence between data and interpretations.

To enhance the trustworthiness of the findings, this study applied credibility and
dependability strategies, including prolonged engagement with the data, iterative analysis, and
peer debriefing. Although descriptive quantification (e.g., percentages) was used to illustrate
response patterns, the analysis remained fundamentally qualitative. Numerical data were
employed only as supporting evidence to strengthen thematic interpretation, rather than as the
primary basis for drawing conclusions. This rigorous analytical process ensured that the
findings accurately represent participants’ perspectives and are grounded in the data.

RESULT AND DISCUSSION

The questionnaire administered to students was designed to explore their perceptions,
experiences, and the contextual use of communication skills in both academic and professional
environments. The instrument consisted of closed-ended questions, including multiple-choice
items with a checkbox format that allowed respondents to select more than one option, thereby
capturing the complexity of their real-life experiences. The key findings derived from the
questionnaire data are described below.

Students’ Perceptions of the Importance of Communication Skills

The analysis of student responses regarding the importance of communication skills, as
shown in Table 1, indicates that the majority of respondents consider communication skills to
be highly essential for academic and professional success. Of the 54 respondents, 43 students
(79.6%) stated that public speaking and communication skills are very important, while the
remaining 11 students (20.4%) rated them as important. No respondents viewed these skills as
less important or not important at all.

Table 1. Perceptions of the Importance of Communication Skills

Response Category Frequency Percentage (%)
Very Important 43 79.6
Important 11 20.4
Total 54 100

These findings indicate that oral communication, particularly public speaking, is widely
recognized by students across different study programs as an integral component of their
readiness to meet academic challenges and workplace expectations. This strong awareness
suggests that students have internalized the relevance of communication as a key competency
in the 21st-century academic and professional landscape.

The findings show that the majority of students hold a strong awareness of the importance
of oral communication skills for academic achievement and professional preparedness. This
pattern reflects a pragmatic orientation toward contemporary competency demands, particularly
in terms of the ability to convey ideas effectively, engage in collaborative work, and interact
professionally across diverse contexts.

This trend aligns with the classic assertion by Weldy & Icenogle (1997) that “oral
communication is the most important competency for college graduates entering the workforce”
and encompasses abilities such as following instructions, active listening, engaging in
discussion, and providing constructive feedback. Thus, communication skills are not
supplementary, they are foundational competencies required in both academic learning and the
broader competitive workforce.

Cavanagh et al. (2019) further assert that communication self-efficacy correlates
positively with academic performance, emphasizing that “by targeting self-efficacy, instructors
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can improve students’ oral communication skills and help them transfer these skills from
academic to professional settings.” This reinforces the notion that oral communication skills
extend beyond classroom relevance and serve as prerequisites for holistic career readiness.

Within this broader perspective, oral communication should be understood as an integral
part of functional and multimodal literacy. Literacy today extends beyond reading and writing
to encompass proficiency in meaning-making across multiple modes of communication.
Westby (2010) emphasizes that contemporary students must master oral, written, and
multimodal communication. Similarly, Ngo (2018) highlights the importance of gesture and
performance as components of multimodal literacy pedagogy, in which verbal expression is
complemented by nonverbal, technological, and visual elements to convey meaning more
comprehensively.

Oral communication also plays a strategic role in strengthening functional literacy. Dela
Cruz (2025) underscores that: “Recognizing oral communication as a critical component of
functional literacy...requires integrating vocabulary-building activities, confidence-boosting
exercises, and frequent opportunities for practical language use.” This suggests that speaking
skills contribute not only to linguistic proficiency but also to confidence, expressive ability, and
communicative flexibility in real-world contexts.

Taken together, these findings confirm that students’ awareness of communication skills
is already well-established; however, awareness alone does not necessarily translate into
consistent practice or skill mastery. This indicates a potential gap between perceived
importance and actual implementation, which becomes a critical issue explored in the following
section.

The present study therefore highlights the need for structured, cross-disciplinary
communication training integrated into higher-education curricula. A comprehensive approach,
addressing cognitive, social, and professional aspects, is necessary to equip students with
holistic 21st-century literacy competencies. Systematically designed communication training
programs can strengthen academic performance and accelerate students’ preparedness to
engage meaningfully in complex professional ecosystems.

Limited Frequency of Real-World Use of Speaking Skills

The findings (Table 2) reveal that the frequency of public speaking practice among
students remains relatively low and uneven. Only 25.9% of respondents reported using public
speaking skills almost every day, and 13.0% indicated weekly use. In contrast, a larger
proportion, 42.6%, reported using these skills only several times per semester, while 18.5%
stated that they rarely engage in such activities.

Table 2. Frequency of Public Speaking Skills in Professional Activities
Frequency Category Number of Respondents  Percentage (%)

Almost every day 14 25.9
Every week 7 13.0
Several times a semester 23 42.6
Rarely 10 18.5
Total 54 100

The analysis of public speaking frequency in professional contexts reveals varying levels
of engagement among respondents. This distribution clearly indicates that regular and sustained
engagement in speaking activities is limited to a small group of students, while the majority
experience only occasional or minimal exposure.

These results demonstrate that although most respondents acknowledge the importance
of public speaking, only a subset consistently applies these skills in professional settings. This
finding reinforces the existence of a critical gap between students’ awareness of the importance
of communication skills and their actual implementation in real-life contexts. Higher-frequency
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users may be actively involved in communication-intensive activities such as student
organizations, committee work, job presentations, or internships. However, the sizable
proportion of respondents who practice public speaking only a few times per semester, or rarely,
indicates uneven opportunities or limited exposure to meaningful communication experiences.

This gap between awareness and practice is a central issue in communication skill
development, suggesting that recognition alone is insufficient to ensure skill acquisition. A
similar gap was identified by Jaya & Asriya (2023), who found that although students
understand the value of speaking skills, many face barriers such as low self-confidence and fear
of expressing opinions, symptoms commonly associated with public speaking anxiety (PSA).
Phan & Bui (2022) also reported that English as a Foreign Language (EFL) learners often
experience difficulties in public speaking due to a lack of confidence. They recommend
practice-oriented approaches, including presentations, video blogging, and circumlocution
techniques, to strengthen oral communication and body language.

From a psychological perspective, this finding can also be interpreted through the lens of
self-efficacy, where limited practice opportunities hinder students’ confidence and willingness
to engage in speaking activities. The limited use of speaking skills may also stem from a lack
of authentic communication scenarios within learning environments that support active
engagement. Marshall-Wheeler et al. (2022) emphasize that mastery experiences are a primary
determinant of building students’ speaking confidence. Thus, increasing opportunities for
presentations and removing participation barriers is crucial for improving students’ self-
efficacy in oral communication.

Curricular factors also play a significant role. Tarigan et al. (2024) note that many
students struggle with public speaking because they do not understand basic techniques, lack
mastery of content, and have insufficient hands-on practice. These findings align with Abellana
et al. (2025), who argue that experiential approaches to speaking instruction, grounded in cycles
of practice, feedback, and continuous improvement, have substantial positive effects.

Taken together, these findings emphasize that communication skills cannot develop
optimally without structured, repeated, and meaningful practice opportunities. This gap
suggests that higher education institutions need to integrate training and experiential learning
opportunities more systematically. By doing so, universities can ensure that students not only
recognize the importance of communication skills but also develop the capacity to use them
consistently and effectively in real-world contexts.

To address this gap, higher education institutions must integrate communication skills
training into coursework using contextualized approaches such as collaborative projects,
professional simulations, debates, and structured individual presentations. Purnami (2024)
demonstrates that consistent individual presentation assignments significantly improve
students’ speaking abilities. Therefore, learning designs must move beyond theoretical
awareness toward practice-based and experience-driven models, so that speaking skills evolve
from passive awareness into fully internalized competencies embedded in students’ academic
and professional lives.

The Strategic Role of Communication Skills in Academic Contexts

The findings (Table 3) demonstrate that communication skills provide substantial
academic benefits across cognitive, affective, and social dimensions. The most prominent
finding shows that all respondents (100%) reported increased confidence during presentations,
indicating that communication competence plays a central role in strengthening students’ self-
efficacy in academic contexts.
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Table 3. Perceived Benefits of Communication Skills According to Students

Benefit Aspect Frequency Percentage (%)
Increased confidence during presentations 60 100.0
Improved participation in class discussions 52 86.7
Enhanced ability to articulate arguments in discussions 54 90.0
Improved interaction with lecturers and peers 55 91.7
Improved academic performance 47 78.3
Improved writing and systematic idea organization 50 83.3
Enhanced ability to communicate research/project results 53 88.3

The data presented in Table 3 demonstrate that effective communication skills provide
multiple academic benefits for students. Using a checkbox-format questionnaire, respondents
were allowed to select more than one advantage based on their personal academic experiences.
The most frequently selected benefit was increased confidence during presentations, chosen by
all respondents (100%). This finding indicates that communication competence significantly
strengthens students’ ability to present ideas confidently in academic settings.

Additionally, 91.7% of respondents stated that strong communication skills improved
their interactions with lecturers and peers. The ability to articulate arguments during discussions
was also recognized as a major benefit (90.0%), followed closely by the ability to effectively
present research or project outcomes (88.3%). These findings suggest that communication skills
function not only as tools for message delivery but also as mechanisms for enhancing social
interaction and academic engagement.

Furthermore, 86.7% of students agreed that communication skills helped them participate
more actively in class discussions. Meanwhile, 83.3% reported improvements in their writing
and ability to organize ideas systematically, reinforcing the interconnectedness between oral
and written literacy. Additionally, 78.3% believed that effective communication skills
positively influenced their academic performance, as reflected in improved grades. This pattern
indicates that communication skills act as a cognitive driver that supports clarity of thinking,
structured reasoning, and active participation in learning processes.

The findings of this study demonstrate that communication skills play a strategic role in
the cognitive, affective, and social development of university students. As shown in Table 3,
all respondents (100%) reported that strong communication skills enhance their confidence
when delivering presentations. Moreover, 86.7% found it easier to participate in class
discussions, and 83.3% indicated that communication skills helped them organize ideas more
systematically in writing. Taken together, these findings reinforce the argument that
communication skills are not merely soft skills but integral components of academic literacy
development.

This pattern aligns with Kelly et al. (2021), who found significant increases in students’
confidence after engaging in module-based communication training. Quail et al. (2016)
similarly reported that both online and face-to-face communication training consistently
enhances students’ knowledge, communication skills, and confidence. Furthermore, oral
communication is closely associated with broader dimensions of academic literacy. The ability
to articulate ideas verbally encourages logical, critical, and reflective thinking as well as
structured argumentation.

Within this context, speaking skills cannot be separated from multimodal literacy
practices, the ability to access, evaluate, design, produce, and critique information across
multiple modes. Walsh (2017) asserts that multimodal literacy encompasses the ability to read,
view, design, produce, and critique meanings made through various modes of communication.
In academic literacy, Dela Cruz (2025) emphasizes oral communication as a core component
of functional literacy that must be developed through vocabulary enhancement, confidence-
building activities, and authentic language-use opportunities both inside and outside the
classroom.
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From a theoretical perspective, these findings confirm that communication skills serve as
a bridge between functional literacy and multimodal literacy, enabling students to construct
meaning, express ideas, and engage critically across various academic contexts.

This perspective is reinforced by Salamonson et al. (2019), who note that many students
face difficulties in mastering academic communication and therefore require systematic,
sustained pedagogical interventions. Rahman et al. (2019a) likewise argues that speaking skills
are not merely tools for information delivery but also essential competencies for expressing
opinions, constructing arguments, and creating strong impressions.

Gerald & Joseph (2024) further highlight that effective communication skills are
prerequisites for completing complex academic tasks, developing healthy social relationships,
and demonstrating active engagement within campus communities. In addition, Feynman
(1957) underscores the importance of communication skills in fostering critical and reflective
thinking, abilities necessary for articulating ideas accurately, interpreting diverse perspectives,
and navigating the complexities of academic and professional communication. A. Khan et al.
(2017) also report that instructor communication effectiveness directly contributes to students’
academic success.

Taken together, these findings emphasize that communication skills are essential not only
for presentations and class discussions but also for strengthening academic literacy, intellectual
engagement, and higher-order thinking skills. Enhancing communication competence must
therefore be positioned as an integral component of curriculum design and pedagogical strategy
in higher education.

Moreover, these academic benefits further reinforce the relevance of communication
skills beyond the classroom, particularly in preparing students for professional contexts, which
are discussed in the following section.

The Urgency of Public Speaking Skills in Professional Contexts

The findings (Table 4) reveal that public speaking skills are required across a wide range
of professional contexts, with the highest frequencies observed in project or report presentations
(86.7%), communication with colleagues and teams (83.3%), and participation in seminars,
training sessions, or workshops (81.7%).

Table 4. Situations Requiring Public Speaking Skills in Professional Contexts
Professional Situations Requiring Public Speaking Frequency Percentage (%)

Presenting projects or reports 52 86.7
Communicating with colleagues and teams 50 83.3
Speaking at seminars, training sessions, workshops 49 81.7
Leading workplace meetings or group discussions 43 71.7
Negotiation and persuasion in business settings 40 66.7
Job interviews and professional networking 39 65.0
Creating social media content / acting as public speaker 38 63.3
Pitching ideas or proposals 34 56.7
Teaching or delivering educational material 2 3.3

The data in Table 4 were collected using a checkbox question format that allowed
respondents to select multiple professional scenarios where public speaking skills are required.
This approach aimed to capture the broad and diverse range of communication demands aligned
with students’ interests and career aspirations.

The results show that public speaking skills are most frequently associated with project
or report presentations, selected by 86.7% of respondents. This underscores the importance of
presenting information clearly, systematically, and persuasively in various professional fields.
Other highly selected situations include communicating with colleagues and teams (83.3%) and
speaking at seminars, training sessions, or workshops (81.7%). These findings indicate that
communication in professional settings is not limited to formal presentations but extends to
collaborative and knowledge-sharing practices.
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Additionally, leading meetings or workplace discussions (71.7%) and negotiation and
persuasion in business contexts (66.7%) indicate that strategic communication is central to
collaborative decision-making and business transactions. Scenarios such as job interviews and
professional networking (65.0%) and creating social media content or acting as a public speaker
(63.3%) reflect an emerging shift toward digital communication and personal branding
competencies in the modern workplace.

Meanwhile, pitching ideas or proposals (56.7%) demonstrates the relevance of concise
and compelling communication for persuading stakeholders. Only a small fraction (3.3%)
selected teaching or delivering educational materials, suggesting that educational contexts are
not perceived as the primary domain for public speaking among most respondents.

Taken together, these findings underscore that public speaking is a high-demand
competency in professional environments and functions as a strategic skill rather than a
supplementary ability. The findings of this study underscore the strategic role of public
speaking skills across various professional situations that demand communicative
effectiveness.

This aligns with Bharadwaj & Rath (2021), who argue that public speaking constitutes a
fundamental business leadership act and a solution-oriented strategic communication approach.
They emphasize that “public speaking is a fundamental business leadership act and a solution-
enabling and problem-solving communication approach... [that] delivers speech solutions as
strategic manoeuvres for attaining desired targets.” In other words, public speaking is not solely
technical in nature; it plays a crucial role in achieving organizational objectives through
structured and persuasive communication.

In professional settings, public communication skills are also embedded in processes of
collaboration, persuasion, and self-representation. Mohan (2019) points out that “public
speaking is a regular part of our jobs as technologists, for purposes like training junior
colleagues, persuading teams to follow our recommendations, and sharing knowledge with
peers,” highlighting its cross-sectoral relevance. Mauriello (2020) further asserts that public
speaking is a highly sought-after and complex skill requiring effective rhetorical strategies to
convey ideas convincingly.

In today’s global and digital environment, the importance of public speaking has
increased even further. Spys (2023) emphasizes that such skills are essential in the era of the
Fourth Industrial Revolution, particularly for university students, “to improve the quality of
their effective communication both for academic learning within the university and also for
their preparation to compete in the world of work in the future.” This reinforces public speaking
as a key competency that shapes students’ employability and global competitiveness.

From an employability perspective, these findings confirm that communication skills are
closely linked to workplace readiness, particularly in terms of collaboration, persuasion, and
professional interaction.

The development of these skills cannot be separated from the role of higher education
institutions. S. Savellon et al. (2024) highlight the importance of ongoing support, targeted
training, and a supportive learning environment in strengthening students’ speaking confidence
and competence: “The findings highlighted the importance of targeted support and resources,
such as professional development workshops and a supportive learning environment, in
enhancing their public speaking skills and confidence.” Institutional support through training,
simulations, and authentic practice opportunities thus serves as a catalyst for skill enhancement.

Therefore, the findings suggest that higher education institutions must move beyond
theoretical instruction and provide structured, practice-based communication training aligned
with real-world professional demands.
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Overall, public speaking skills represent a strategic asset for building students’
professional competence. They influence not only individual performance in communicating
ideas but also team effectiveness, organizational goal attainment, and personal branding in
diverse fields of work. Therefore, the reinforcement of public speaking skills must become an
integral part of career-oriented higher education curricula that support the development of 21st-
century competencies.

Priority Speaking Skills and the Development of a Comprehensive Communicator Profile

The findings (Table 5) indicate that students prioritize a range of speaking skills that
reflect a multidimensional understanding of communication competence. The most prominent
skill, selected by all respondents (100%), is the ability to structure and deliver clear and
engaging presentations, highlighting the central role of presentation skills in both academic and
professional contexts.

Table 5. Students’ Priorities in Speaking Skills

Speaking Skill Frequency Percentage (%)
Structuring and delivering clear and engaging presentations 63 100.00
Using effective intonation and vocal volume 57 90.48
Managing nervousness and building confidence when speaking 50 79.37
Communicating persuasively in negotiations or discussions 51 80.95
Using appropriate body language and facial expressions 49 77.78
Responding confidently and spontaneously to audience questions 46 73.02
Speaking effectively in a foreign language 44 69.84

The findings in Table 5 indicate that respondents exhibit strong preferences regarding the
specific speaking skills they consider essential in academic and professional contexts. As
shown, the most frequently selected skill, endorsed by all respondents (100%), is the ability to
structure and deliver clear and engaging presentations. This highlights the centrality of
presentation skills in both academic communication and workplace performance.

In addition, the ability to use effective intonation and vocal volume (90.48%) ranks
highly, suggesting that vocal delivery is perceived as crucial for message clarity. This is
followed by persuasive communication in negotiations or discussions (80.95%), as well as the
ability to manage nervousness and build confidence when speaking (79.37%). These findings
emphasize that students value not only technical delivery but also psychological readiness and
persuasive competence in speaking.

Nonverbal communication skills, such as appropriate body language and facial
expressions (77.78%), also receive substantial attention. Meanwhile, the ability to respond
confidently and spontaneously to audience questions (73.02%) and to speak effectively in a
foreign language (69.84%) points to the need for spontaneous thinking and multilingual
competence in increasingly global communication contexts.

Taken together, these findings indicate that students conceptualize speaking skills as
inherently multidimensional, integrating technical, affective, nonverbal, and intercultural
components. This reflects an advanced awareness of communication as a complex competency
rather than a purely mechanical skill.

Overall, Table 5 illustrates that respondents conceptualize ideal communication
competence as multidimensional, encompassing technical, affective, nonverbal, and
intercultural components. These findings reinforce the importance of integrating
comprehensive speaking-skills training into communication literacy programs to better support
young people’s readiness for the workforce.

The analysis of Table 5 shows that students possess a nuanced understanding of the
multidimensional nature of speaking skills, encompassing technical, affective, and contextual
components. All respondents (100%) rated the ability to structure and deliver clear and
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engaging presentations as their top priority. This was followed by effective use of intonation
and volume (90.48%), the ability to manage anxiety and build confidence (79.37%), and
effective use of body language and facial expressions (77.78%). Additionally, 69.84%
acknowledged the importance of speaking in a foreign language, indicating growing awareness
of the need for intercultural communication in a globalized era.

This distribution reflects the emergence of a ‘“‘strategic communicator” profile, an
individual capable of integrating message structure, delivery techniques, emotional control, and
contextual awareness in communication practices.

This distribution reflects students’ perception of speaking skills not merely as mechanistic
competencies but as multidimensional abilities integrating linguistic, psychological, and social
elements. The emerging profile is that of a strategic communicator, an individual capable of
aligning message content, delivery techniques, and contextual sensitivity across interactions.

Verbal, paraverbal, and nonverbal elements complement each other within this
multidimensional approach. Yadav et al. (2023) assert that effective speaking is shaped not only
by the words spoken but also by gestures, voice modulation, pitch, pacing, and pronunciation
clarity, all of which direct the strength and impact of the message. Jezhny & Bapir (2021)
similarly highlight the importance of speaking practice, vocabulary building, and confidence
enhancement as foundational to skill mastery.

Raj Sharma (2024) details that spoken language instruction must address pronunciation,
vocabulary development, grammar, interactive activities, and active listening. However, he
emphasizes that the greatest challenge lies in managing public speaking anxiety, noting that
building confidence, supporting career advancement, and enhancing global communication are
essential opportunities within speaking-skill pedagogy.

From a theoretical perspective, these findings align with the concept of communicative
competence, which encompasses linguistic, sociolinguistic, strategic, and discourse
competencies, as well as with 21st-century skills frameworks that emphasize communication
as a core multidimensional capability.

The findings and literature reinforce that effective speaking skills encompass four key
dimensions: (1) technical: fluency, accuracy, pronunciation, and grammatical control; (2)
affective: confidence, anxiety regulation, and intrinsic motivation; (3) cognitive and
metacognitive: strategic awareness and real-time processing during speech; and (4) social and
contextual: audience adaptation, cultural sensitivity, and situational appropriateness.

In the context of 21st-century higher education, speaking skills are inseparable from
functional literacy, the ability to access, comprehend, and communicate information effectively
across modalities and contexts. Izmagambetova et al. (2024) emphasize that “students’
functional literacy holds significant importance... as a tool for developing competencies and
activating students’ cognitive activities... and for self-development.” This shows that strong
speaking skills support both cognitive processes and personal growth as literate and
professional individuals.

Furthermore, Motallebzadeh et al. (2018) report significant correlations between 21st-
century skills, particularly communication and collaboration, and foreign-language speaking
ability, underscoring the importance of integrating speaking practice into globally oriented
competency-based education.

From a national education perspective, Rahman et al. (2019) highlight that literacy is a
key instrument for acquiring and communicating information. Their assertion reinforces that
speaking is not only a medium of expression but also a crucial mechanism for knowledge
transfer and collaboration.

Taken together, these findings emphasize that comprehensive speaking competence
equips students with a significant competitive advantage in both academic and professional
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contexts. Students who develop the full spectrum of speaking skills therefore gain significant
competitive advantages in academic and professional contexts. Comprehensive and literacy-
driven speaking competence equips them to become adaptive, reflective communicators who
can navigate the complexities of cross-disciplinary and intercultural communication.

Curricular Implications: Toward Transformative Higher Education

Building on the previous findings, namely the high level of awareness, the limited
frequency of practice, the strong academic benefits, the high professional demands, and the
multidimensional nature of speaking skills, this study highlights a critical need for curricular
transformation in higher education. The findings of this study reveal the urgent need for
curricular transformation in higher education through the systematic integration of oral
communication training. Although students demonstrate strong awareness of the importance of
public speaking, reflected in their perceptions and prioritized skill sets, this awareness is not
matched by adequate training opportunities within academic settings. This indicates a gap
between competency needs and institutional provision of learning environments that support
communicative development.

This gap suggests that communication skills must be repositioned not as supplementary
competencies but as core elements of functional literacy, multimodal literacy, and
employability skills in higher education. Speaking skills are not incidental abilities; they are
core competencies essential for academic success, professional empowerment, and social
participation. Murphy (1991) emphasizes that effective oral communication relies on the
interconnected components of speaking, listening, and pronunciation, which together form the
foundation of coherent curricular design.

To address these challenges, higher education institutions must design learning
experiences that explicitly target the development of speaking skills across technical,
interpersonal, and professional domains. Coletti et al. (2023), in the context of communication
training for STEM professionals, found that structured, theory-based communication programs
significantly improve participants’ speaking abilities. They highlight the need for diverse
methodological approaches and validated assessment instruments to measure training
effectiveness.

Similarly, Pradhananga et al. (2022) emphasize the importance of integrating
communication development programs within departmental curricula. Even though their
program provided various opportunities for communication practice, most alumni expressed
the need for more formal instruction, indicating that communication skill development must be
comprehensive and curriculum-centered.

From a pedagogical perspective, this integration should move beyond theoretical
instruction toward experiential and practice-based learning models. Such integration is most
effective when supported by interactive and contextual pedagogies. Dewan & Sharma (2025)
note that methods such as task-based learning, role play, technology-enhanced communication,
and collaborative activities, including presentations and group discussions, can enhance
fluency, confidence, and practical language use. These methods encourage students to articulate
ideas, respond spontaneously, and build sensitivity to real audience dynamics.

Shirazi et al. (2024) further reinforce that speaking skills serve as lifelong competencies
that enable individuals to contribute meaningfully to their professional and social communities.
They note that “learning to speak is an important goal in itself... students position themselves
to accomplish a wide range of goals and be useful members of their communities.”

Therefore, higher education institutions should adopt a comprehensive curricular strategy
that integrates communication training across disciplines through activities such as
presentations, debates, professional simulations, and project-based learning.
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Taken together, these insights call for the strategic repositioning of speaking skills as a
central focus in multidisciplinary curriculum design. Such transformation is essential to bridge
the gap between students’ awareness and actual communicative competence, ensuring that
communication skills are internalized through sustained and authentic practice.

Future longitudinal studies should investigate the long-term impacts of integrated
communication training on academic performance and career readiness. Such efforts will
strengthen the academic literature while guiding higher education institutions in developing
responsive pedagogical models aligned with global challenges and 21st-century professional
demands.

CONLUSION

This study reaffirms the central importance of oral communication skills as an integral
component of functional and multimodal literacy required in 21st-century higher education.
Although students demonstrate a high level of awareness regarding the urgency of public
speaking, this awareness is not matched by sufficient practice or institutional support. This
discrepancy highlights a clear gap between the increasingly complex communicative demands
of professional environments and the limited readiness of students to meet them. The findings
indicate that students value not only the technical dimensions of speaking, such as intonation
and pronunciation, but also the affective (confidence), nonverbal (body language), and
intercultural (ability to speak in a foreign language) components. This suggests that
communication skills must be developed holistically, not through incidental training, but
through comprehensive and cross-disciplinary curricular integration. From a literacy
perspective, oral communication should be understood not merely as a tool for conveying
information but as a manifestation of functional literacy that enables students to think critically,
articulate ideas logically, and participate actively in academic and professional spaces. Oral
articulation also serves as a foundational element of multimodal literacy, in which students are
required to communicate strategically across multiple media and modes of meaning-making.

This study contributes to ongoing discourse on speaking skills as both a right and an
educational necessity that institutions are obliged to fulfill. Accordingly, higher education
curricula should be redesigned to provide sustained opportunities for authentic communicative
practice, whether through formal academic activities such as presentations and debates, or
through interactive, experience-based learning environments. Future research may adopt a
longitudinal approach to trace the development of students’ communication skills from their
entry into university through graduation. Additional inquiry is also needed to examine
innovative pedagogical models, such as problem-based learning, flipped classrooms, and peer
coaching, that hold potential for accelerating the internalization of speaking skills across diverse
contexts. Moreover, further exploration is warranted regarding the intersections of oral
communication, critical thinking, and digital literacy as components of comprehensive student
readiness for global challenges.
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